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Interactive, purposeful distance teaching
Preliminary reflections

• After the semester ended, I made a list of some of the teaching practices that worked in the 
teaching of second-semester intermediate Spanish. My critical reflection on this experience 
has been aided by scholarly studies on distance education (see Bibliography, slide 34).  

• I learned that in the field of DE, “interaction” has multiple meanings and functions. 
Michael G. Moore identifies three types of interaction: student-instructor, student-content, 
and student-student.

• An effective DE learning environment is characterized by a diversity of interactions. 

• A DE course that relies on only one type of interaction (or medium) is not conducive to a 
productive learning environment. (“The main weakness of many distance education 
programs is their commitment to only one type of medium.” Moore, 1989)
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Interactive, purposeful distance teaching
cont.

•  Building on the previous point, I learned that course design can benefit 
greatly by well-built student–content interactions whose role is to “provide a 
foundation for informed learner–learner and learner–instructor 
interactions.” (Morrison and Anglin, 2010) 

• I learned that teaching effectiveness in the DE setting involves the strategic use 
of knowledge tools (PlayPosit, Voice Thread, etc.) in conjunction with “sound 
instructional design.” In other words, the knowledge tools we use and how we 
use them must play a specific pedagogical role in the course design. The use of 
the knowledge tool must be informed by a clearly defined learning objective, 
which should be clear to the instructor and the students.  
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Interactive, purposeful distance teaching
cont.

• Lastly, in thinking about how to approach instructional design as we move 
forward, I think it’s important to bear in mind the following: ”While it is possible 
to convert a traditional classroom course for use on the web, careful consideration 
must be given to the design of instruction for delivery in a different environment” 
(Morrison and Anglin 2010, 245). The key is instructional design. 

• Although none of us set out be DE instructors, learning to adapt and thrive in that 
medium in response to our present predicament may help us critically examine 
our teaching practices in ways that will refine our teaching effectiveness and 
better respond to the needs of 21st-century learners when we return to 
“traditional classroom” teaching. 

4



Specific strategies
1. Realtime collaborations using Google Docs - short written exercises at the beginning 

of class in preparation for student participation in breakout rooms or in a group 
discussion. (student-content interaction [SC] and student-instructor interaction [SI], 
synchronic)

2. Creating an online community through the use of Perusall, a social annotation tool. 
Using the target language, students annotate an assigned reading (such as as a novel 
or essay), and respond to questions about the text. Students also pose questions and 
introduce their own annotations. (SC, SI, and student-student interaction [SS], 
asynchronic)

3. Using word clouds to generate discussion (with https://voyant-tools.org/ or 
PollEverywhere). [SC, SI synchronic]

4. Using PollEverywhere to generate discussion, and to practice newly acquired 
vocabulary and grammar structures. [SC, SI synchronic]
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Specific strategies

5. Using PlayPosit to help focus student understanding of film as text, and to 
generate thoughtful written reflections in preparation for in-class discussions. 
[SC, SI asynchronic]

6. Finding connections between the course and students’ lives through the use 
of Spanish newspaper cartoons to generate in-class discussions, and to practice 
newly acquired vocabulary and transitional phrases. [SC, SI synchronic]

7a. Collaborative learning: experimenting with creative in-class projects – such 
as the creation of memes – at the end of a lesson to create a collaborative and 
fun learning environment. [SS, SC synchronic]

7b. Using student art work in subsequent classes to validate student work.
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Specific strategies

8. I used the flipped learning model and created short lectures on grammar so as to 
use our meeting time on Zoom more productively. [SC, SI asynchronic] 

9. Collaborating with colleagues in the creation of exams. (asynchronic and synchronic) 

10. Show and tell: creating opportunities for students to connect with each other on a 
personal level. Examples: discussing what to do about their hair while in quarantine, 
introducing their pets to the class, sharing projects they’ve completed away from 
campus (such as writing, mask sewing, or charitable and service projects). [SI, SS 
synchronic]
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Specific strategies

11. Using large, readable, and colored fonts to make class presentations reader 
friendly.

12. I provide continual feedback to students, including: real time feedback in the 
class Google document, via Zoom Chat, in assigned homework posted on Canvas 
(the “Tareas”), and individually in Supersite. (asynchronic and synchronic)
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Other possible tools
Twitter (via Canvas)
“Students could be asked to host a twitter chat on an assigned topic, or track a current event or new story by 
analyzing relevant trending topics” (Source: “Collaboration and Networking: The Use of Social Media” in 
Using Technology to Support Learning and Teaching, 56)

Wikis (via the Yale Google account) - It is a multi-modal writing space
“Unlike blogs that are chronologically organized, wiki pages are loosely structured but are linked in different 
ways. Wiki pages have embedded Internet resources and are highly collaborative. Edits are recorded and 
logged as students collaborate on a project, and changes are finalized when the other participant approves. 
Wikis are thought to be more permanent and serious than blogs and may serve as repositories of knowledge” 
and “Wikis, like blogs, can be instructor-managed or student-managed.” (knowledge construction)
(Source: “Distance Education Trends: Integrating new technologies to foster student interaction and 
collaboration” by Yoany Beldarrain).

Wikis can be used as a “tools to develop learning activities” (“Wikis in the Classrooom”). For more, see 
http://citeseerx.ist.psu.edu/viewdoc/download?doi=10.1.1.460.35&rep=rep1&type=pdf

For a sample of a wiki page I created: https://sites.google.com/yale.edu/brainstorming-site/home 
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Other possible tools

LinkedIn (via Canvas)

Podcasts - created by students

e-Portfolios (via Canvas)

TikTok - video performances (dance and lip syncing) 
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1. In-class writing exercises
Example of a pre-discussion writing exercise in the class Google document
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After a 5 minute writing 
session, students volunteer 
their responses. Other students 
respond or ask questions.
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2. Social annotation as a tool for creating an online community
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Students engage with each other in meaningful ways as they respond to one another.
They also generate new knowledge by posting their own comments and questions, thereby advancing the 
level of the discussion. Their motivation to write is further increased because they are writing for an 
audience that includes their peers. The tool can help the instructor see what needs clarification or further 
elaboration.
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I build on the comments 
made by students in their
Perusall discussion by 
asking them to explain, 
develop, or elaborate their 
views. 

Another alternative is to 
post selected student 
responses and then create 
discussion groups that 
can further develop the 
points made by their 
peers. 

Both approaches have 
worked well.
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3. Word clouds to generate a discussion

Using Voyant Tools, here I 
created a word cloud based on 
student responses to a question 
I had posed about their 
viewing of a film (the previous 
evening).

Word clouds can also be 
created in realtime using 
PollEverywhere. 
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3. Word clouds to generate a discussion
Word clouds created 
in realtime using 
PollEverywhere. 
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3. Word clouds to generate a discussion
Word clouds created 
in realtime using 
PollEverywhere. 
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Word clouds can provide visual information about student learning.
A. Word cloud based on initial student response to the question (theme of the film No). 
B. Word cloud derived from student response to the same question after guided viewing 
in PlayPosit assignment.
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4. Taking polls to generate a discussion about Spanish history 
and current events

Following a viewing of three political ads from Spain, students say how they would have voted (based solely on the ad). I used this 
strategy in a class prior to the spring break and have included it here because I think it could also work well.

This activity motivates them to practice newly acquired vocabulary and to employ recently covered grammar structures (if clauses). 
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5. PlayPosit
This application was used to guide student viewing experiences of a film, and to generate thoughtful 
responses for class discussions.
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Example of a writing prompt during the viewing of a film. In order to proceed with the viewing 
of the film, students submit their written response. The tool also allows for introducing 
multiple choice questions and for informational text (see next slide for an example). 
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Example of a PlayPosit informational interaction
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Example of a PlayPosit interaction requiring a written response
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Sample of a student’s response to a question
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Student responses in the PlayPosit assignment are used as a springboard
for in-class discussions. Below is the student’s full response. See the next slide for 
how the student’s response was used in class.
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Student name omitted



Students were shown this quote in response to a question they had all answered in the 
“homework” assignment.

The students were asked to discuss this peer’s response in small groups (breakout 
rooms). A general discussion followed afterwards.
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6. Connecting the course with students’ experiences
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7a. Collaborative learning
Experimenting with creative in-class projects. In breakout rooms, students created memes about a novel they had read in our class

Meme generator: https://imgflip.com/memegenerator
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7b. I included students’ 
art workin into my 
presentation,
thereby validating
their work.
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8. The flipped learning model
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I created a video lecture on 
the indirect discourse. 
Flipping the lesson enabled 
us to use our meeting time 
more productively. 


Note that VHL and 
Pearson’s Anda (elementary 
and intermediate) offer 
ready-made, animated 
tutorials.



9. Collaboration
Instructors collaborated in the creation of an exam. Note, this collaboration 
involved the proposal of different approaches, which were all posted in a shared 
document on Google Docs. 

We met on Zoom to discuss and arrive at a consensus on the content of the final 
exam. 

Although this collaboration required more time, I found this kind of 
collaboration to be more creative, productive, and more responsive to the 
diversity of teaching approaches of all instructors in the team.
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Some final thoughts

In my research on remote and online teaching, I’ve learned about the value of  continually 
assessing an assignment’s effectiveness for reaching the desired learning objective. Because so 
much of what we do now is online, there are tools that can help with that process. The field is 
called “learning analytics” and it’s actually quite fascinating. It’s a much larger topic than I can 
describe in one slide, but the idea in that field entails using the analytic data derived from the 
LMS or from learning platforms like Supersite to obtain information about the learning 
progress of the students or the kinds of activities that attract more attention (traffic) and  that 
may be more engaging to the learner. That information (data) can then be used to inform 
future decisions on areas in the course that need to be strengthened. Last semester, I was 
unaware of how to work with analytics, however it seemed to me that it would be a good 
practice to carry out surveys on certain assignments, if not most of them, but particularly 
those which were new. See the next slide for an example.  



Summative Evaluation
Practitioners of DE and OL recommend two types of evaluation: formative and summative. At the end of last semester, I carried out a summative evaluation of 
the educational value of a new oral presentation assignment that relied primarily an SS interaction. (To give credit where it is due, the assignment was created 
by the course coordinator.) The poll asked students to rate the value of the assignment for language learning. Although only half of the total number of student 
in two sections responded (14/28), the data thereby obtained should be taken into account in future revisions of that assignment. Better and consistent data 
collection from all sections would be of greater value. The results of this survey are not thrilling and in fact point to the need to improve this assignment.  

1 out of 14 students considered the assignment to be of “high value.” 5 out of 14 considered it to be “of value.”  

7 out of 14 were neutral, and 1 out of 14 considered the assignment to be of no value.

Section 02 responsesSection 07 responses
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Journals
I began doing some preliminary reading on the topic and found that the following journals deal with the 
topic of language and online education (aside from the some issues in the ADFL Bulletin and in MLA 
publications, some of which are not accessible to us right now): 
• CALICO Journal (The Computer Assisted Language Instruction Consortium Journal) 

• The IALLT Journal of Language Learning Technologies 

• Computer Assisted Language Learning (PR) 

• Language Learning & Technology: A refereed journal for second and foreign language scholars and educators. (PR) 

• ReCall Journal (PR) 

• American Journal of Distance Education
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Other resources

• https://www.adfl.mla.org/Resources/Policy-Statements/Suggested-Best-
Practices-and-Resources-for-the-Implementation-of-Hybrid-and-Online-
Language-Courses  

• https://newlearningonline.com/e-learning/ubiquitous-learning 
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