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v Write-pair-share

• What (if anything) surprised you about 
the academic writing demands when you 
got to graduate school? 

• What is/was different than writing at the 
undergraduate level (if anything)? 
Between master’s and doctoral levels?



v Why write in graduate school?
• To learn, think, explore, develop ideas, 

identify and fill gaps in knowledge

• To communicate in a discipline as well as to 
non-academic audiences

• To be evaluated …

• To become a professional in a field/discipline 
(Coffin, Curry, Goodman, Hewings, Lillis, & 
Swann, 2003)



v Who are we teaching?
Increase in student diversity as access and global student 
mobility since World War II (Teichler, 2004) 

Overlapping populations in U.S. higher education:
• Domestic – monolingual/literate or 

bilingual/multilingual/literate students

• Immigrant and refugee-background students
• Generation 1.5, immigrant or native-born students 

who were raised in the United States and speak a 
language other than English at home (Harklau, Losey, 
& Seigel, 1999)

• International students who use English as an 
additional language (EAL)



v What are we teaching? 
• “Academic discourse is a ‘second’ 

language to everyone, full of terminology 
(necessary), jargon (needless and 
pretentious), formal turns of phrases, and 
unfamiliar research methods, theories, 
and philosophical stances” (Casanave, 
2014, p. 23)

• And “genres”





v Writing Preparation: Domestic

• Arum and Roksa’s (2011) large-scale study of 
undergraduate learning found that many 
students took courses with minimal writing 
demands: “Fifty percent of students in [the] 
sample reported that they had not taken a 
course in the prior semester that required more 
than twenty pages of writing” (p. 71). 

Arum, R., & Roksa, J. (2011). Academically adrift: Limited learning on 
college campuses. Chicago: University of Chicago Press.



v Writing Preparation: 
International

• Until the past 15-20 years, academic writing 
rarely taught outside of the U.S.

• In other systems, students demonstrate 
content knowledge through examinations.

• Writing samples submitted for admission to 
may have been improved by others.

• Understandings of ‘plagiarism’ --
acknowledging sources -- vary world-wide.



v Graduate communication as 
“disciplinary becoming”

• Writing as a means of developing and displaying an 
identity as a scholar, researcher, or other professional— as 
“disciplinary becoming” (Dressen-Hammouda, 2008, p. 
234)

• Writing/presenting as chief mechanisms by which 
students are recognized as members of disciplinary 
communities.

• High-stakes genres such as conference presentations, 
research articles, and grant proposals index membership.



v From skills to social practices

• Transparency ideology of language—a means of 
conveying an idea from the speaker/hearer to 
the listener/reader (Turner, 2004)

• Writing locates ‘ability’ and ‘knowledge’ of 
writing within the individual => (4) skills 
approach (Curry, 2003)

• Anthropological notion of “social practices” 
refers to the patterns of activity that people 
regularly engage in within specific contexts 
(Street, 1984) => genres. 



v Texts as social practices
• Genre as “typified rhetorical actions based in 

recurrent situations” (Miller, 1984, p. 159): 
purpose, audience, and format

• Genre as “socially situated … having typified as 
recognizable patterns … being relatively stable yet only 
momentarily so … being historically and culturally 
situated … being dialogically transmitted … providing 
for cognitive efficiency … being rhetorical actions … 
being meaningless in isolation from their ‘semiotic 
chain’” (Dressen-Hammouda, 2008, pp. 236-237, 
emphasis original). 



Analytic   Reflective Professional/Public 

• annotated 
bibliography 

• comprehensive 
examination (for 
doctoral students) 

• critical commentary 
(summary/ 
critique/analysis) 

• doctoral 
dissertation/thesis 

• ethnography 
• literature review 
• master’s essay 
• presentation (in 

class) 
• term/research paper 
• summary and 

synthesis 
• transcription (of 

audio- or video-
tapes) 

• video analysis 

• auto-ethnography 
• personal narrative 

(for master’s 
teaching certificate 
and doctoral 
portfolio) 

• reflection/journal 
entry 

• self-evaluation 
• blog posts 

• abstract 
(conference, 
paper, article) 

• book review 
• email 
• journal article 

(for publication) 
• poster 

presentation 
• proposal (e.g., 

research, 
conference, 
grant) 

• speech/talk 
• report (e.g., to 

administration or 
client) 

 
 
 
 
 

!

vAcademic genres in a graduate 
school of education 

Adapted from Curry & Oh (2011), Table 3



vGenres produced by engineering 
students and faculty members

Laboratory notes/notebook
Summaries of own work to share with research group
Blurbs on own research for department web pages
PowerPoint presentations for colleagues and conferences
Articles written for popular periodicals 
Grant applications
Reports
Conference papers (~ 4 - 6 pages)
Journal articles (~10 pages)
Book chapters
Reviews
Patents

(Findings	from	the	Publishing	Engineering	Writing	study)



v Is there a clear trajectory?

• A presumed trajectory (based on 
humanities/social sciences) of moving from 
pedagogical to professional genres is 
complicated by research on actual student 
experiences (e.g., Simpson, 2013).

• The PEW study showed undergrads writing 
for publication, as did Poe, Lerner, & 
Craig’s book  (2010).



vDisciplinary differences
• When graduate students have opportunities to 

engage with a range of genres, from pedagogical 
(course-related) to professional genres

• How students enter the professional practices of 
the disciplines– e.g., science & engineering, 
students join laboratory groups and projects 
often in their first year

• How can we make pedagogical genres more 
authentic?



v Write-pair-share

• Pressures on graduate students to write 
for publication have been increasing in 
the past two decades. Think about your 
experiences with presenting and 
publishing your work and discuss with 
your second neighbor.



v “Professional Academic Writing 
in a Global Context”

• Longitudinal ethnographic study of 50 scholars 
in education and psychology from 4 
central/southern European countries, with 
Theresa Lillis, 2001- ongoing (Curry & Lillis, 
2004, 2010, 2013, 2014; Lillis & Curry, 2006, 
2010, 2013, 2015).

• Key findings: role of material resources, 
“literacy brokers,” academic research networks, 
“strategies and tactics” in publishing in English



vConclusions
• Graduate communication involves shifting 

identities of graduate students from consumers to 
producers of knowledge within discipline(s).

• Producing discipline-specific pedagogical and 
professional genres is involved in the process of 
taking on a more expert identity in the disciplines 
(Tardy, 2009).

• Genres and social practices undergird this 
learning trajectory—need to be considered as well 
as language and mechanics.



v PAW Book Publications
• Curry, M.J., & Lillis, T.M. (Eds.) (in preparation). 

Global academic publishing: Policies, Practices, and 
Pedagogies. Clevedon, UK: Multilingual Matters

• Curry, M.J., & Lillis, T.M. (2013). A scholar’s guide 
to getting published in English: Critical choices and 
practical strategies. Clevedon, UK: Multilingual 
Matters.

• Lillis, T.M., & Curry, M.J. (2010). Academic writing 
in a global context: The politics and practices of 
publishing in English. London: Routledge.
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